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Summary

A literature review of research on cognitive development, critical thinking, student learning, instructional effectiveness and the Scholarship of Teaching and Learning was conducted.  One hundred twenty-two articles, book chapters, and other publications of recent years were read and annotated, though they barely scratch the surface of material that is available.   Several projects utilized national and longitudinal data to explore why students learn differently and what factors influence learning outcomes.  Many articles relate individual institutional or faculty experiences with student success and learning. Few articles focus on conditions at community colleges.  Several authors suggest good practices that institutions and individuals can adopt to improve student learning and success.

Research has demonstrated the importance of the first two years of a student’s college education, a time when the largest cognitive gains occur.  Several articles emphasize the importance of a first-year experience or freshman seminar to help new students transition from high school to college.  No articles encountered during this review detailed such programs at community colleges, though a search of the internet reveals websites of multiple community colleges that do offer such experiences.  Research has shown how important it is to expose students to the rigor of college, tactics for studying, and support services available.  Students should be encouraged to develop clear, firm goals and plans that can help them navigate through their postsecondary education without becoming lost, especially when so many colleges and universities are moving towards “self-service”.  
Faculty development initiatives, such as mentoring programs for new faculty or seminars/workshops for sharing best practices or new ideas, are highly encouraged to promote more effective and innovative teaching strategies.  Faculty are encouraged to reflect on their teaching, create teaching/course portfolios and administer assessments beyond the end-of-term course evaluations in order to appreciate how their courses have evolved or need to evolve and how students are learning in their classes. 
There is a dire need for more empirical, quantitative analysis of student data to help educators appreciate what characteristics have the most effect on their own students, as well as for the nation as a whole.  Since most research focuses on four-year institutions, the feasibility of blindly applying those conclusions or trends on the community college is questionable.  Few studies empirically look at community college student data or experiment with different teaching approaches in the two-year college setting.  

Most studies of educational/developmental psychology focus on K-12 students, but those that do examine psychology of college students have provided information that can be used to understand how students find a “fit” with their classroom experience and how important it is take a holistic approach to understanding students.  Student demographic background, pre-college academic preparation, self-identity, self-efficacy, learning style, and self-motivation can all affect how well a student learns and if the student will reach his/her academic goals.  Appreciating a student as a whole person, providing programs and services that can help support the student emotionally, socially, and academically, is essential to helping students transition to college and succeed.

While seminal works like Boyer’s (1990) Scholarship Reconsidered and Chickering and Gamson’s (1987) 7 Principles of Good Practice in Undergraduate Education have been available for many years, there is still a call for colleges and universities to do more to address scholarship in teaching and improve student learning.  In recent years, numerous publications are calling for institutions to recognize that student learning is not merely in the domain of Academic Affairs and faculty.  Learning occurs in and out of the classroom and it is imperative that all divisions, staff, administrators, and faculty join together to share a demonstrated commitment to improved  student learning.  Several articles, in particular, focus upon Student Affairs to take a more proactive role in student learning, especially since multiple articles detail how extracurricular and co-curricular activities contribute to learning.  Other articles discuss ways in which schools can show students how to be more responsible for their own learning and success.  Frequent assessment is necessary in order to understand how programs, initiatives, policies, and practices are impacting student learning so changes can be made if needed.  It is important to remember that it is not just about what the institution is doing as much as it is how things are being done.
PEER-REVIEW STATUS OF JOURNALS USED IN THIS STUDY
	Journal
	Peer-Reviewed?

	AAHE Bulletin
	N/A

	About Campus
	N/A

	British Journal of Educational Technology
	Yes

	Change
	Yes

	College Student Journal
	Yes

	College Teaching
	Yes

	Community College Journal  
	N/A

	Community College Journal of Research & Practice
	Yes

	Community College Review
	Yes

	Computers and Education
	Yes

	Economics of Education Review
	Yes

	Educause
	No

	Higher Education
	Yes

	Innovative Higher Education
	Yes

	International Journal of Mathematics Education in Science and Technology
	N/A

	Journal of College Reading and Learning
	Yes

	Journal of College Science Teaching
	Yes

	Journal of College Student Development
	Yes

	Journal of Developmental Education
	Yes

	Journal of Educational Psychology
	Yes

	Journal of Higher Education
	Yes

	Journal of Science Education & Technology
	Yes

	Journal of Technology and Teacher Education
	Yes

	Learning and Individual Differences
	Yes

	NASPA Journal
	Yes

	New Directions for Community Colleges
	Yes

	Peabody Journal of Education
	Yes

	Quarterly Review of Distance Education
	N/A

	Research in Higher Education
	Yes

	Teaching of Psychology
	Yes


Cognitive Development
Bohr, Louise and Pascarella, Ernest.  1994.  Cognitive effects of two-year and four-year institutions: A preliminary study.  Community College Review 22(1): 4-8.


Measured differences in cognitive development between students who started their education at a 

two-year college versus those who started at a four-year institution.  When conditional factors were 

controlled, there was no statistically significant difference in educational gains.
Cruce, Ty M., Wolniak, Gregory C., Seifert, Tricia A., and Pascarella, Ernest T.  2006.  Impacts of good practices on cognitive development, learning orientations, and graduate degree plans during the first year of college.  Journal of College Student Development  47(4):365-383


Using data from the National Study of Student Learning, the authors assess the impact of using 

Chickering and Gamson’s (1987) Seven Principles of Good Practice on cognitive development, degree 

plans, and learning orientation.  Both conditional and generalized effects of different principles were found.
Doyle, Susan K., Edison, Marcia I., and Pascarella, Ernest T.  2000.  The influence of instructional processes on student cognitive development.  Presentation at the American Educational Research Association meeting.  Available online:  http://www.eric.ed.gov/ERICDocs/data/ericdocs2/content_storage_01/ 0000000b/80/10/f4/4b.pdf.  Accessed on April 30, 2007.


Assesses the use of higher order questions by faculty on the cognitive development of students.  Results 

of the longitudinal study support the use of higher order questions on positive cognitive development 

and encourages faculty to use such questions in class and on exams to foment these cognitive skills.  

The authors argue that these skills can be learned and are not innate.
Flowers, Lamont A. and Pascarella, Ernest T.  2003.  Cognitive effects of college: Differences between African American and Caucasian Students.  Research in Higher Education  44(1):21-49


Assessed the impact of race on cognitive development using a longitudinal sample.  Results showed 

Whites had greater cognitive gains over the first three years of study, even when controlling for 

individual and institutional characteristics.  While results indicate the more developmental education 

offerings may be needed to bolster academic gains among Black students, the study does not present 

any specific recommendations.
Laird, Thomas F.N., Bridges, Brian K., Morelon-Quainoo, Carla L., Williams, Julie M., and Holmes, Michelle S.  2007.  African American and Hispanic student engagement at minority serving and predominantly White institutions.  Journal of College Student Development 48(1):39-56

Examines differences in Hispanic student learning at minority serving institutions and 

predominantly White institutions compared to the performance of Whites and Blacks at the same 

institutions.  Hispanic students at Hispanic serving institutions did not show the degree of gains as did 

Blacks at historically Black institutions.  Part of the reason is thought to be that Hispanic serving 

institutions, being relatively new, are still undergoing adjustments to best serve these students.  Hispanic 

students tend to be older, first-generation, and more likely to feel alienation upon admission or transfer.  

Lerner, Jennifer E.  2007.  Teaching Students to Learn: Developing metacognitive skills with a learning assessment.  College Teaching  55(1):40.


Discusses experiences using reflective thinking by students on what they learned in class and how it 

benefited them.  The author argues that such approaches help both the instructor and student better 

understand what learning is occurring in the class and how.

Lyke, Jennifer A. and Young, Allison J.K.  2006.  Cognition in context: Students’ perceptions of classroom goal structures and reported cognitive strategy use in the college classroom.  Research in Higher Education  47(4):477-490


Discusses the differences between deep and superficial cognitive learning.  The article examined the 

impact of goal orientation, self-reported cognitive strategy, and perception of classroom environment.  

Recommendations for course design and instruction care presented.  

Pascarella, Ernest T.  2001.  Cognitive growth in college. Change  33(6):20-27


Addresses influential factors on student cognitive growth based on the National Study of Student 

Learning.  Results showed no difference in cognitive gains between students at two-year and four-year 

institutions.  Impact of working part-time while in school was variable, while working more than 20 hours 

a week had a negative impact.  Student perception of instructor preparation and organization was 

positively correlated with student cognitive gains.  Other factors were also assessed and reported.

Terenzini, Patrick T., Pascarella, Ernest T., and Blimling, Gregory S.  1996.  Students out-of-class experiences and their influence on learning and cognitive development: A literature review.  Journal of College Student Development  37(2):149-162


A literature review demonstrating how students’ learning outside of class is as important as learning in 

class and why all levels of institutional administration need to become actively involved in student 

learning.

Wang, Yan and Rodgers, Robert.  2006.  Impact of service-learning and social justice education on college students’ cognitive development.  NASPA Journal  43(2):316-337


Examines the impact on service learning on cognitive development in social justice classes and found 

that service-learning did have positive influence on more complex cognitive development, comparing 

assessments of students who participated and did not participate in service learning experiences in the 

same course.  Recommendations include having student affairs divisions considering expansion of 

student learning opportunities
Whitt, Elizabeth J., Pascarella, Ernest T., Nesheim, Becki S. E., Marth, Brian P., and Pierson, Christopher T.  2004.  Differences between women and men in objectively measured outcomes, and the factors that influence those outcomes, in the first three years of college.  Journal of College Student Development  44(5):587-610


Assessed differences in cognitive gains between males and females using data from the longitudinal 

National Study of Student Learning project.  The authors found more differences than similarities 

between the sexes, even when conditional factors were controlled.  Females tended to be effected 

more by environmental factors.  The authors recommend institutions conduct their own pre-

college/college experiences and conditional factors assessment in order to best understand the 

students at ones own institution, using that data to improve college experience and cognitive 

outcomes.

Wolters, Christopher A.,  1998.  Self-regulated learning and college students’ regulation of motivation.  Journal of Education Psychology  90(2):224-235


Examines the learning differences between intrinsically and extrinsically motivated learners.  Authors 

had hypothesized that intrinsically motivated students would perform better, however their results 

showed that extrinsically motivated students (who work for rewards rather than personal satisfaction) 

did better on exams, though they may not develop a deeper understanding of the materials.  

Critical Thinking
Allen, James D. and Razvi, Summar.  2006.  Student’s perspectives, levels of epistemological understanding, and critical thinking dispositions related to the use of case studies in an educational psychology course.  Paper presented at the annual meeting of the American Educational Research Association.  Available online:

http://www.eric.ed.gov/ERICDocs/data/ericdocs2/content_storage_01/0000000b/80/32/bb/43.pdf.  Accessed on May 2, 2007.


Examines the use of case study analyses to encourage higher level critical thinking skills in educational 

psychology classes.  Assessments showed evolution of critical thinking skills from the first to final case 

study.  Students felt more comfortable presenting and effectively supporting their opinions regarding 

the material.  However, statistically there was no support between critical thinking scores and level of epistemological understanding.  The authors make several recommendations to create more productive case study discussions.

Bucy, Mary C.  2006.  Encouraging critical thinking through expert panel discussions.  College Teaching 54(2):222-224


Presents an approach of introducing diversity of thought through controversy in panel discussions 

involving role playing.  Student engagement exceeded instructor expectations.
Burbach, Mark E., Matkin, Gina S. Fritz, and Susan M.  2006.  Teaching critical thinking in an introductory leadership course utilizing active learning strategies: a confirmatory study.  College Student Journal  38(3):482-493


Assessed the efficacy of active learning on critical thinking gains in an introductory leadership course.  

Class included a service learning project as well as other activities to develop leadership skills.  While it is 

unclear which activity contributed the most, results of the study showed that there were gains in 

deduction, interpretation and overall critical thinking skills.
Elder, Linda and Paul, Richard.  2001.  Critical thinking: Thinking to some purpose.  Journal of Developmental Education 25(1):40-41


Provides suggested questions, which should help develop critical thinking skills, that students should 

consider while they think, write and read.  The authors suggest instructors invite students to reflect on 

“purpose” every day by discussing what the purpose of each activity, discussion, reading or lecture is.

Elder, Linda and Paul, Richard.  2002.  Critical thinking: Teaching students how to study and learn (Part II).  Journal of Developmental Education 26(2):34-5


Advises students how to develop critical thinking skills by learning how to think within the discipline with 

recommendations on how to prepare for classes and assignments and how to read textbooks effectively.
Garside, Colleen.  1996.  Look who’s talking: A comparison of lecture and group discussion teaching strategies and critical thinking skills.  Communication Education  45:212-227



Evaluates differences in student critical thinking gains via in-class discussions or lecture-only courses. 

Different sections of the same class either had lecture-only format or used group discussions to present 

new material.  An objective exam revealed no significant differences, which was not expected.  

Probable limitations of the study are discussed.
Gellin, A.  2004.  The effect of undergraduate student involvement on critical thinking: A meta-analysis of the literature 1991-2000.  Journal of College Student Development  44(6):746-762


Examines past research to pool results detailing the effect of different co-curricular activities on critical 

thinking.  Involvement in different activities had variable effect.  The authors recommend that student 

affairs consider the amount of learning that takes place outside of class and that more effort should be expended on developing more activities from which students can choose.  Creating more on-campus employment opportunities was highly recommended.
Lauer, Thomas.  2005.  Teaching critical-thinking skills using course content material: A reversal of roles.  Journal of College Science Teaching  34(6): 34-37


Presents an active learning approach used in a biology class to improve student critical thinking, taking 

students through introduction, mastery and evaluation with simple in-class exercises.  Exams were 

formatted into sections that tested knowledge, application, synthesis/evaluation, so if students missed 

questions in a particular section, the instructor can advise them on how to adapt study strategies for 
improvement on the next exam.
Mahaffy, Mardi.  2006.  Encouraging critical thinking in student library research: An application of national standards.  College Teaching 54(4):324-327


Provides standards on how to encourage students to use library resources effectively to develop their 

critical thinking skills.  Recommendations include training students to evaluate the quality of website resources and printed materials for research purposes.  Several other recommendations for the design 

of research assignments are included.
Pascarella, Ernest T., Bohr, Louise, Nora, Amaury, and Terenzini, Patrick T.  1996.  Is differential exposure to college linked to the development of critical thinking? Research in Higher education 37(2):159-174


Examines the effect of first-year academic experiences (i.e., credit hours) on critical thinking gains for 

students at two-year and four-year schools, using the NSSL data.  First-year students taking more credit 

hours have higher critical thinking gains, with four-year students showing the highest gains.
Paul, Richard and Elder, Linda.  2003.  Critical thinking: Teaching students how to study and learn (Part III).  Journal of Developmental Education 26(3):36-7


Expands on critical thinking by discussing how students can become critical readers.  A list of 

recommendations for the student is included.  This advice can also be used to make the students more 

critical writers by applying these questions to their own written assignments.

Renaud, Robert D. and Murray, Harry G.  2007.  The validity of higher-order questions as a process indicator of educational quality.  Research in Higher Education  48(3):319-351


Tests the hypothesis that the use of higher order questions for chapter reviews to stimulate higher order 

critical thinking (synthesis and evaluation) with the idea that higher order questions would result in better 

performance on exams.  Chapters that had used lower or lower order questions were compared.  The 

idea that higher order questions used in preparation for an exam did generate higher levels of critical 

thinking as revealed by test performance.


Sedlak, Carol A., Doheny, Margaret O., Panthofer, Nancy, and Anaya, Ella. 2004.  Critical thinking in students’ service-learning experiences.  College Teaching 51(3):99-103


Evaluates the impact of service learning on critical thinking skills in nursing students.  Reflective journals 

required students to consider their decision-making processes and evaluation of outcomes and 

alternatives.  Examination of the journals demonstrated the development of a “professional self-

perspective” as a caregiver among the nursing students based upon their experiences.  The authors 

consider that service learning opportunities are most effective when they are correlated with course 

objectives.

First-Year Experience
Hurtado, Sylvia, Carter, Deborah F., and Spuler, Albert.  1996.  Latino student transition to college: Assessing difficulties and factors in successful college adjustment.  Research in Higher Education  37(2):135-157


Discusses how institutions can ease college transition for Hispanic students.  The authors relate 

experiences of well-performing Hispanic students upon entry into college.  Adjustment was easier at 

larger institutions and where Hispanic students felt that faculty were student-centered.  Many students 

reported that academic rigor of college caught them unprepared.  They were also challenged by 

learning how to manage their time effectively.  Recommendations for institutions to ease transition of 

Hispanics and other minority groups include creating more student social groups and programs 

encouraging development of social contacts since many Hispanic students reported that their peers 

were their greatest source of support and encouragement.
Reason
, Robert D., Terenzini, Patrick T., and Domingo, Robert J.  2006.  First things first: Developing academic competence in the first year of college.  Research in Higher Education  47(2);149-175


Discusses how the largest academic gains in social studies, humanities and science occur during the first 

year in college, with significant gains in math and critical thinking as well.  This article relates findings 

from the Foundations of Excellence in the First College Year Project.  It details Foundational Dimensions 

for institutions to consider and implement that can improve student success and persistence, spanning 

all areas of the college or university (faculty, staff, student affairs, academic affairs, etc.)  In particular, 

supportive faculty and staff whom the students felt genuinely cared and with whom they developed 

good relationships had a significant impact on student academic growth.
General
Adelman, Clifford 2000.  More than 13 Ways of Looking at Degree Attainment.  Trenton, NJ; New Jersey State Department of Higher Education.Available online: http://www.eric.ed.gov/ERICDocs/data/ericdocs2/ content_storage_01/0000000b/80/0d/69/78.pdf.  Accessed on April 30, 2007.


Examines patterns in degree attainment using data that tracked high school graduates in 1982 until 

1993. If students earned 60+ credit hours, there was an 88% chance they would go on to earn their 

bachelor degree.  If course work was not completed by the age of 30, the student was not likely to earn the degree.  Among students who completed 30+ credit hours at a community college, there was an 89% chance that they would complete their degree.

Adelman, Clifford.  2004.  The Empirical Curriculum: Changes in Postsecondary Course-Taking 1972-2000.  Washington DC: US Department of Education.


Presents course-taking habits from three longitudinal cohort studies, revealing changes in course-taking 

from 1972 to 1992.
Adelman, Clifford.  2004.  Principal Indicators of Student Academic Histories in Postsecondary Education 1972-2000.  Washington DC: US Department of Education, Institute of Education Sciences.


Evaluates changes in student characteristics, using data from multiple longitudinal studies.  More recent 

high school graduates took longer to complete their bachelor’s degree than students 20 years earlier.  

More students are attending multiple institutions and  there was an increase in bachelor degree 

completion among recent students who began at community colleges.
Adelman, Clifford.  2006.  The Toolbox Revisited: Paths to Degree Completion from High School Through College.  Washington DC: US Department of Education.


Discusses ways that schools can improve success of their students.
Adelman, Clifford, Bruce, Daniel, and Berkovits, Ilona.  2003.  Postsecondary Attainment, Attendance, Curriculum, and Performance: Selected Resutls from the NELS:88/2000 Postsecondary Education Transcript Study (PETS).  Washington DC: National Center for Education Statistics.  Available online: http://www.eric.ed.gov/ ERICDocs/data/ericdocs2/content_storage_01/0000000b/80/23/8f/87.pdf.  Accessed April 30, 2007.


Reports general patterns of earned credits and degrees among students tracked via the National 

Educational Longitudinal Study.  If students earned more than 10 college credits, there was a 51% 

chance that they would go on to earn their bachelor’s degree within 8.5 years of high school 

graduation.  More than 50% of Hispanic students in this study began their collegiate careers at 

communities colleges, compared to 37% and 41% for Whites and Blacks, respectively.  Students who 

had taken higher levels of math in high school were more likely to earn their bachelor degree.
Bailey, Thomas, Jenkins, Davis, and Leinbach, D. Timothy.  2007.  The effect of student goals on community college performance measures.  Community College Research Center Brief 33:1-4


Examines student goals and reasons for attending community college and impact on student success.  

Students who had clear goals in mind were more likely to succeed or even exceed their original plans.  

The authors advise colleges to encourage students to determine their goals and to expect more from 

themselves, providing guidance on how the students can pursue these goals and explain the benefits.
DesJardins, Stephen L., Ahlburg, Dennis A., and McCall, Brian P.  2006.  The effects of interrupted enrollment on graduation from college: Racial, income, and ability differences.  Economics of Education Review  25:575-590


Examines the effect of stopout on the probability of actually completing one’s postsecondary degree.  

Stopping out more than once and having a longer period of time elapse before re-enrolling contribute 

to a higher risk of not finishing one’s degree.  Minorities and individuals from lower socioeconomic 

backgrounds are more likely to stop out and drop out.  However, it should be noted this study looked 

only at trends from one university.
Ewell, Peter T. and Jones, Dennis P.  1996.  Indicators of “Good Practice” in Undergraduate Education: A Handbook for Development and Implementation.  Boulder, CO: National Center for Higher Education Management Systems.  Available online:  http://www.eric.ed.gov/ERICDocs/data/ericdocs2/ content_storage_01/0000000b/80/24/c3/2a.pdf.  Accessed on May 1, 2007.


Presents 65 recommendations for performance indicators to be used to measure good practices.  The 

authors state that these indicators are appropriate in an era of increased accountability and provide 

data the school can use to improve student learning and success.
Hagedorn, Linda S., Siadat, M. V., Fogel, Shereen F., Nora, Amaury, and Pascarella, Ernest T.  1999.  Success in college mathematics: Comparisons between remedial and nonremedial first-year college students.  Research in Higher Education  40(3): 261-284


Studies the impact of remedial math courses versus college-level math.  The authors discovered that 

remedial students reported lower course satisfaction than non-remedial students.  This raises their 

concern that faculty do not know how to properly instruct remedial courses or that the best professors 

are not teaching these students.
Jenkins, Davis.  2006.  What Community College Management Practices are Effective in Promoting Student Success? A Study of High- and Low-Impact Institutions. New York: Community College Research Center, Columbia University.  Available online: http://ccrc.tc.columbia.edu.  Accessed on May 3, 2007.


Reveals results of a study to improve student success among community college students, especially 

among the traditionally underserved,  in Florida.  Several recommendations for improvements are 

considered.  Top-performing and low-performing colleges were compared.  Schools that had better 

persistence and success among minority students were those that had a holistic, supporting atmosphere 

(special programs, services, etc.), instead of relying solely on faculty to create a welcoming ambience 

for students. 
Kinzie, Jillian and Kuh, George D.  2004.  Going DEEP: Learning from campuses that share responsibility for student success.  About Campus  Nov./Dec.:2-8


Studies the characteristics and practices of institutions that scored very high on the National Survey of 

Student Engagement.  The project demonstrates that the most successful institutions recognize that 

student learning occurs both in and out of the classroom.  Student affairs and academic affairs, and the 

campus as a whole, work together to ensure student success.
Lohfink, Mandy M. and Paulsen, Michael B.  2005.  Comparing the determinant of persistence for first-generation and continuing-generation students.  Journal of College Student Development 46(4):409-428


Explores differences in postsecondary persistence rates between first-generation and continuing-

generation students.   Background characteristics (e.g., male, not a native English speaker, etc.) were 

more influential for first-generation students, whereas institutional factors (e.g., tuition, college 

reputation, campus climate) were more likely to affect continuing-generation students.
Pritchard, Mary E. and Wilson, Gregory S.  2003.  Using emotional and social factors to predict student success.  Journal of College Student Development  44(1)18-28


Accessed the impact of emotional and social characteristics on student success.  Successful students 

tended to have higher self-esteem and a perfectionist streak.  Students who were planning on dropping 

out reported higher fatigue, inflexibility to change, and had lower self-esteem.  Social factors were not 

significantly correlated with postsecondary success.  
Identity & Success
Boyd, Vivian S., Hunt, Patricia F., Kandell, Jonathan J., and Lucas, Margaretha S.  2003.  Relationship between identity processing style and academic success in undergraduate students.  Journal of College Student Development  44(2):155-167


Evaluates the impact of student self-identity on student success.  The authors study the differences 

between normative, information, and diffused/avoidant self-identities and recommend different 

advisement and counseling strategies to best serve students based on these self-identities.

Instructional Effectiveness
Barsi, Louis M.  1991.  Some illustrative vignettes on the uses of the seven principles and the faculty and institutional inventories.  IN Chickering, Arthur W. and Gamson, Zelda F. (eds.): Applying the Seven Principles for Good Practice in Undergraduate Education.  New Directions for Teaching and Learning, No. 47.  San Francisco; Jossey-Bass, pp. 37-49.


Discusses ways that institutions have measured their adherence and success in using Chickering and 

Gamson’s (1987) Seven Principles of Good Practice.
Brookfield, Stephen D.  2002.  Using the lenses of critically reflective teaching in the community college classroom.  New Directions for Community Colleges 118:31-38


Considers the use of reflective teaching practices, helping instructors make better decisions regarding 

instructional techniques, assessments, and problem-solving in their courses.  The authors discuss ways in 

which instructors can be and can use self-reflection to improve their teaching and their students’ 

success.
Chickering, Arthur W.  1991.  Institutionalizing the seven principles and the faculty and institutional inventories. IN Chickering, Arthur W. and Gamson, Zelda F. (eds.): Applying the Seven Principles for Good Practice in Undergraduate Education.  New Directions for Teaching and Learning, No. 47.  San Francisco; Jossey-Bass, pp. 51-61.


Presents ways that institutions have put the Seven Principles into practice, especially in the area of 

faculty instruction.
Chickering, Arthur W. and Gamson, Zelda F.  1987.  Seven principles for good practice in undergraduate education.  AAHE Bulletin 39(7):3-7


Premieres the Seven Principle of good practice in undergraduate education.  These behaviors can 

promote student success and learning and include faculty-student interaction, cooperative learning, 

active learning, effective feedback, high expectations, and respect for diversity.  The authors emphasis 

that the commitment to student success must be a shared purpose for all at the college…not just 

academic affairs.
Gump, Steven E.  2006.  Productively waiting for latecomers.  College Teaching 54(1):181


Presents an approach used by the author to productively “kill time” waiting for late-arriving students.  

This approach actually led to increased prompt class attendance.  It was essentially an informed, 

course-related show and tell.
Hancock, Dawson R.  2002.  Influencing postsecondary students’ motivation to learn in the classroom.  College Teaching  50(2):63-66


Examined the relationship between instructional style (direct/structured versus indirect/open-structured) 

and student conceptual level and motivation to learn.  Results of this study revealed that instructional 

style did not have a significant impact on student motivation.  However, high conceptual level students 

performed better in classes with indirect instructional approaches and lower conceptual students did 

better with more direct instruction. 
Kemp, Philip R. and O’Keefe, Robert D.  2003.  Improving teaching effectiveness: Some examples from a program for the enhancement of teaching.  College Teaching 51(3):111-114


Explores effective teaching and ways schools and departments can strive to share and examine best 

practices.  The authors discuss the practices implemented by the Program for the Enhancement of 

Teaching in the College of Commerce at DePaul University.
Kreber, Carolin and Cranton, Patricia A.  2000.  Exploring the scholarship of teaching.  Journal of Higher Education  71(4): 476-495


Considers the use of reflection to improve teaching and learning, especially on the part of instructors.  

The authors provide a list of behaviors within each area of knowledge (instructional, pedagogical, and 

curricular) and actions associated with each to help instructors, administrators and others know if the 

instructor is engaging in scholarly teaching.
Kuh, George D., Kinzie, Jillian, Schuh, John H., and Whitt, Elizabeth J.  2005.  Assessing Conditions to Enhance Educational Effectiveness: The Inventory for Student Engagement and Success.  San Francisco; Jossey-Bass.


List of questions from the Inventory for Student Engagement and Success that are recommended for 

use during interviews with or on surveys for students, faculty and others.  The questions are useful to 

assess engagement (and perceptions of engagement) to inform institutional policies and practices.
Terenzini, Patrick T., Springer, Leonard, Yaeger, Patricia M., Pascarella, Ernest T., and Nora, Amaury.  1996.  First-generation college students: Characteristics, experiences, and cognitive development.  Research in Higher Education  37(1):1-22


Studies differences between first-generation and continuing-generation students  using data from the 

National Study of Student Learning.  Results lead the authors to recommend that institutions develop 

programs to help students transition into college, especially at-risk students.  Faculty and staff should 

strive to create a more welcoming and supportive academic environment.

Umbach, Paul D.  2007.  How effective are they? Exploring the impact of contingent faculty on undergraduate education.  Review of Higher Education 30(2):91-123


Examines the use of contingent faculty and the quality of education using data from the Faculty Survey 

of Student Engagement.  There appeared to be lower performance and less use of good practices (in 

relation to Chickering and Gamson) among contingent faculty.  However, this did not seem to impact 

the overall effectiveness of an institution’s faculty in general.  If contingent faculty are expected to 

perform at the same level as tenured (tenure-track) faculty, then schools should do more to improve 

conditions for the part-time and non-tenure eligible instructors.
Student Learning
Association of American Colleges and Universities.  2002.  Greater Expectations: A New vision for Learning as  Nation Goes to College.  Washington, DC: Association of American Colleges and Universities.  Available online:
www.greaterexpectations.org.  Accessed on May 3, 2007.


Provides recommendations on how institutions and faculty can help their students become intentional 

learners.  The report also lists desired student outcomes.
Apperson, Jennifer M., Laws, Eric L. and Scepansky, James A.  2006.  The impact of presentation graphics on students’ experience in the classroom.  Computers and Education 47:116-126


Assess the use of PowerPoint presentations to improve student learning.  In this experiment, it was found 

that PowerPoint presentations give students the perception of a better quality learning experience; 

however, test results showed that those students did not perform better on an exam that also was 

administered to non-PowerPoint students.

Baer, John.  2003.  Grouping and achievement in cooperative learning.  College Teaching  51(4):169-174


Reveals the results of an experiment in grouping students by academic ability for collaborative learning 

exercises.  Lower performing students did not do any better on exams if they were grouped with 

students of varying abilities or if they were grouped with fellow low-performing students.  Average and 

higher performing students did better being grouped with students of similar abilities.  
Barr, Robert B. and Tagg, John.  1995.  From teaching to learning: A new paradigm for undergraduate education.  Change  27(6):12-25


Compares the differences between an instruction-focused approach to teaching and a learning-

focused approach.  
Benjamin, Ludy T., Jr.  2005.  Setting course goals: Privileges and responsibilities in a world of ideas.  Teaching of Psychology 32(3):146-149


Discusses how faculty can increase the involvement, responsibility, and learning of students through 


better understanding of goals and expectations by both faculty and students.
Bernstein, Jeffrey L, Scheerhorn, Sarah, and Ritter, Sara.  2002.  Using simulations and collaborative teaching to enhance introductory courses.  College Teaching 50(1):9-12


Discusses the use of congressional simulations in a political science class, problems addressed, results of 

the activities, and recommendations for implementation by others.

Bolin, Aaron U., Khramtsova, Irina, and Saarnio, David.  2005.  Using student journals to stimulate authentic learning: Balancing Bloom’s cognitive and affective domains.  Teaching of Psychology 32(3):154-159


Explores the balance between cognitive and affective learning, demonstrating the connection 


between what is learning in class and how it relates to the “real world” and gives it meaning.

Cambridge, Barbara L.  1996.  The paradigm shifts: Examining quality of teaching through assessment of student learning.  Innovative Higher Education   20(4):287-298

Examines the use of faculty portfolios and course portfolios to supplement student course evaluations 

assessing the quality of teaching and learning taking place in a class.  Portfolios can be used by the 

faculty and administrators to make better informed decisions regarding what is taking place and how in 

the classroom.
Cambridge, Barbara L. (2005). Promoting student success: What new faculty need to know (Occasional Paper No. 12).  Bloomington, Indiana: Indiana University Center for Postsecondary Research.


Presents information for new faculty on what they can do to acclimate to their new school, system, and 

students.  Also, the article considers ways institutions can assist their new faculty.
Canon, Patrick.   2006.  Enhancing understanding and interest through group discussion.  College Teaching  50(1):210-211


Tells of a personal experience in using group discussion in an international politics course and its effect 

on student learning.
Chickering, Arthur W. 2006.  Every student can learn—if…  About Campus May/June:9-15


Discusses the impact on learning and student success if an institution takes into consideration a 

student’s prior learning and individual learning styles.  Recommendations for how this can be done are 

presented.
Chickering, A. W., & Kuh, G. D. (2005). Promoting student success: Creating conditions so every student can learn.  (Occasional Paper No. 3). Bloomington, Indiana: Indiana University Center for Postsecondary Research.


Discusses the promotion of student self-responsibility in learning.  The authors discuss questions that can 

be posed to students and good practices that can be utilized by faculty and the institution as a whole 

to encourage students to be more responsible.
Caboni, Timothy C., Mundy, Meaghan E. and Duesterhaus, Molly B.  2002.  The implications of the norms of undergraduate college students for faculty enactment of principles of good practice in undergraduate education.  Peabody Journal of Education 77(3):125-137


Compares if and how norms expressed by students support Chickering and Gamson’s (1987) Seven 

Principles, specifically those that require student support in order to be successful.  For this particular 

instituton, there was no student support for the time-on-task principle.  
Coffman, Sara Jane.  2003.  Getting student to take responsibility for their learning.  College Teaching 51(1):2-4


Recommends ten ways by which faculty can stimulate students to become more responsible for their 

own learning.
Connolly, Mark R., Bouwma-Gearhart, Janna L., and Clifford, Matthew A. 2007.  The birth of a notion: The windfalls and pitfalls of tailoring an SoTL-like concept to scientists, mathematicians, and engineers.  Innovative Higher Education 32:19-34


Examines the effectives of making terminology of the Scholarship of Teaching and Learning specific to 

different disciplines.  The authors argue that such specificity only leads to confusion.
Coppola, Brian P. and Jacobs, Dennis C.  2002.  Is the scholarship of teaching and learning new to chemistry? IN Huber, Mary Taylor and Monreale, Sherwyn P. (eds.): Disciplinary Styles in the Scholarship of Teaching and Learning: Exploring Common Ground.  Washington, DC: American Association for Higher Education, pp. 197-215.


Calls for improved assessment in chemistry courses in order for faculty to understand the relationship 

between course design and student outcomes.  The authors argue that many chemistry instructors do 

not feel such assessment is necessary in the hard sciences and they counter that the importance of 

success in chemistry classes for the pursuit of difference majors is paramount.  Therefore, faculty need to 

better understand their students.

Cramer, Kenneth M., Collins, Kandice R., Snider, Don, and Fawcett, Graham.   2007.  The virtual lecture hall: Utilisation, effectiveness, and student perceptions.  British Journal of Educational Technology  38(1):106-115


Introduces the use of the Virtual Lecture Hall, a computer-based application that unites PowerPoint 

presentations with live-recorded audio clips to facilitate the review of traditional course lecture 

materials by students at a later time.  Among students who utilized the VLH, there was no correlation 

between classes missed and VLH use.  Overall, use of the VLH was lower than expected.

Cukras, Grace-Ann G.  2006.  The investigation of study strategies that maximize learning for underprepared students. College Teaching 54(1):194-197


Relates a study at the Bronx Community College to improve student study habits.  Students were taught 

about different studying techniques and scenarios in which they would be most suitable.  Then they 

were given materials to study for an exam and well as reveal which techniques they had decided to 

employ.

De Sousa, D. J. (2005). Promoting student success: What advisors can do (Occasional Paper No. 11). Bloomington, Indiana: Indiana University Center for Postsecondary Research.


Discusses ways in which advisors can improve student success.
De Winstanley, Patricia Ann and Bjork, Robert A.  2002.  Successful lecturing: Presenting information in ways that engage effective processing.  IN Halpern, Diane F. and Hakel, Milton D. (eds.): Applying the Science of Learning to University Teaching and Beyond.  New Directions for Teaching and Learning, No. 89.  San Francisco: Jossey-Bass, pp.19-31.


Proposes that the use of the lecture is not evil.  The authors offer several strategies to improve the ability 

of the lecture to contribute to successful student learning.
Durrington, Vance A., Berryhill, Amy, and Swafford, Jeanne.  2006.  Strategies for enhancing student interactivity in an online environment.  College Teaching  54(1):190-193


Relates some strategies for developing an interactive online environment and stimulating student 

participation in courses delivered online.
El Khawas, E. (2005). Promoting student success: Small steps campuses can take (Occasional Paper No. 9).

Bloomington, Indiana: Indiana University Center for Postsecondary Research.


Reveals ways in which institutions can improve student learning and success.
Flint, Wendy.  2003.  Problem-based learning: A corporate training model for community colleges.  Community College Journal 73(6): 24-27


Reflects on the appeal and value of problem-based learning.
Flowers, Lamont, Osterlind, Steven J, Pascarella, Ernest T, and Pierson, Christopher T.  2001.  How much do students learn in college? Cross-sectional estimates using the College BASE.  Journal of Higher Education  72(5):565-583.


Analyzes the effects of college year on the College Basic Academic Subjects Examination while 

controlling for student and institutional characteristics to assess how much students learn.  The authors 

concluded that college education is a “gendered experience,” favoring males.  Largest gains in 

learning occurred during the first two years of college.
Garner, R. L.  2006.  Humor in pedagogy: How ha-ha can lead to aha.  College Teaching  54(1):177-180


Recounts an experiment to demonstrate the effective use of humor in the classroom to improve student 

learning.
Graesser, Arthur C., Person, Natalie K., and Hu, Xiangen.  2002.  Improving comprehension through discourse processing.  IN Halpern, Diane F. and Hakel, Milton D. (eds.): Applying the Science of Learning to University Teaching and Beyond.  New Directions for Teaching and Learning, No. 89.  San Francisco: Jossey-Bass, pp. 33-44.


Discusses ways in which to encourage deeper understanding of course materials.  The authors relate 

several methods that have been shown to have a significant impact on student learning
Hamilton, Sharon J, Banta, Trudy W., and Evenbeck, Scott E.  2006.  Undergraduate learning: The not-so-easy road to writing and committing to them.  About Campus 11(4):9-17


Details the efforts of Indiana University-Purdue University Indianapolis to incorporate its Principles of 

Undergraduate Learning throughout the student experience at the institution.  The university wanted to 

be more deliberate in how the entire college experience contributes to the student’s general 

education.
Hassel, Holly and Lourey, Jessica.  2005.  The dea(r)th of student responsibility.  College Teaching 53(1):2-13


Recommends changes that institutions and faculty can make to improve student responsibility in their 

own education.  The article includes guidelines directed towards students on what they can do to 

succeed (or fail) in a college-level class (very nice!).
Hutchings, Pat, editor.  1998.  The Course Portfolio: How Faculty Can Examine Their Teaching to Advance Practice and Improve Student Learning.  Washington, DC; American Association for Higher Education.

Available online: http://www.eric.ed.gov/ERICDocs/data/ericdocs2/content_storage_01/0000000b/ 80/10/e4/c7.pdf.  Accessed on May 3, 2007.


Details different approaches and uses of a course portfolio and discusses how the portfolio can be used 

to improve and demonstrate student learning in these courses.

Jacobs, B. A., & Schuh, J. H. (2005). Promoting student success: Using financial and other resources to enhance

student success (Occasional Paper No. 7). Bloomington, Indiana: Indiana University Center for Postsecondary Research.


Considers the role of financial and other services in fomenting student success.  Ways in which other 

institutions demonstrate this are given.
Johnson, Chris and Lomas, Cyprien.  2005.  Design of the learning space: Learning and design principles.  Educause  July/August:16-28


Discusses the ways in which successful learning environments can be constructed and the link between 


physical space and student learning.
Johnson, John A.  2006.  Beyond the learning paradigm: Customizing learning in American higher education: 10 Bellwether principles for transforming American higher education.  Community College Journal of Research and Practice 30(2):97-116

Lists the guiding principles used by the Alabama Southern Community College to help transform higher education.
Joint Information Systems Committee.  2006.  Designing Spaces for Effective Learning: A guide to 21st Century Learning Space Design.  Available online: www.jisc.ac.uk/uploaded_documents/jisclearningspaces.pdf.  Accessed on May 24, 2007.


Details how the physical environment of a building or classroom can be used to encourage and 

support student learning.  The report includes recommendations for renovation of existing buildings and 

construction of new ones.
Keeling, Richard P. (ed.).  2004.  Learning Reconsidered: A Campus-Wide Focus on the Student Experience.  Washington DC: National Association of Student Personnel Administrators-Student Affairs Administrators in Higher Education.


Offers numerous suggestions for ways in which the division of student affairs can increase its integration 

with successful student learning in all areas and how they can lead assessment of learning outcomes.  

Other recommendations, spanning the college/university, are presented.
Kezar, A. (2005). Promoting student success: The importance of shared leadership and collaboration (Occasional Paper No. 4). Bloomington, Indiana: Indiana University Center for Postsecondary Research.


Discusses the need for faculty, staff, and administrators to all be committed to the institution’s mission 

and vision to promote shared leadership and an environment of collaboration, which will lead to 

improved student learning.  Suggestions for how this can be achieved are presented.

Kinzie, J. (2005). Promoting student success: What faculty members can do (Occasional Paper No. 6). Bloomington, Indiana: Indiana University Center for Postsecondary Research.


Presents steps faculty can take to promote student learning and success.
Knowlton, Dave S.  2003.  Evaluating college students’ efforts in asynchronous discussion: A systematic process.  Quarterly Review of Distance Education  4(1):31-41


Provides recommendations for effectively evaluating student participation in asynchronous online 

course discusses and how evaluations can help students better understand course materials.
Kunselman, Julie C and Johnson, Katherine A.  2004.  Using the case method to facilitate learning. College Teaching 52(3):87-92


Relates the use of case studies to augment student learning and critical thinking in six different criminal 

justice courses.  The authors argue that the case studies help students grapple with difficult and 

complicated issues and encourages discussion of socially or politically important topic.  Student 

responses in this study supported the idea that case studies encouraged them to think in ways that they 

might not have considered doing previously.

Kuh, George D.  1996.  Guiding principles for creating seamless learning environments for undergraduates.  Journal of College Student Development 37(2):135-148


Presents reasons why student affairs should be more actively involved in student learning.
Kuh, George D. (2005). Promoting student success: What campus leaders can do (Occasional Paper No. 1). Bloomington, Indiana: Indiana University Center for Postsecondary Research.


Presents ways in which institutional leaders can more effectively lead the efforts to improve student 

success.

Lichtenstein, Marsha.  2005.  The importance of classroom environments in the assessment of learning community outcomes.  Journal of College Student Development 46(4):341-356


Explores student responses regarding learning community environments and how these work together 

to create a positive or negative learning experience.  In general, a comparison of student outcomes 

between learning community and non-learning community students found no significant difference.  

However, in learning communities that received positive marks, the students had higher persistence 

rates and grades than students who had given their learning community low ratings.
Linderholm, Tracy.  2006.  Reading with purpose.  Journal of College Reading and Learning 36(2): 70-80


Provides recommendations on how instructors can couch their students to employ more suitable 

reading approaches to promote learning.
Magolda, P. (2005). Promoting student success: What student leaders can do (Occasional Paper No. 8). Bloomington, Indiana: Indiana University Center for Postsecondary Research.


Reflects on how student leadership can advance student learning.  Recommendations on how student 

leadership can be encouraged are listed.
Manning, K., & Kuh, G. D. (2005). Promoting student success: Making place matter to student success (Occasional Paper No. 13). Bloomington, Indiana: Indiana University Center for Postsecondary Research.


Considers ways in which a postsecondary school can make students feel more engaged with the 

institution and its campus.
Martin, Deanna C and Arendale, David.  1994.  Review of research concerning the effectiveness of SI from the University of Missouri-Kansas City and other institutions from across the United States.  Paper presented at the Annual Conference of the Freshman Year Experience.Available online: http://www.eric.ed.gov/ERICDocs /data/ericdocs2/content_storage_01/0000000b/ 80/26/9a/49.pdf.  Accessed on May 7, 2007.


Addresses the use of supplemental instruction to assist struggling students obtain better understanding 

of course material and improve persistence, grades and graduation rates.  The authors discuss using 

supplemental instruction for high-risk courses rather than specifically directing it at high-risk students.  The 

University of Missouri-Kansas City is eager to share its program details and help other institutions develop 

their own strategies.
McCarthy, J. P. and Anderson, Liam.  2000.  Active learning techniques versus traditional teaching styles: Two experiments from history and political science.  Innovative Higher Education 24(4): 279-294


Assess the effectiveness of using active learning versus traditional learning approaches in history and 

political science classes at one university.  The active learning exercises used are discussed.
McClanahan, Elaine B. and McClanahan, Lon L.  2002.  Active-learning in a non-majors biology class: Lessons learned.  College Teaching 50(3):92-96


Reflects on the authors’ personal experiences in implementing active learning in their biology courses 

for non-majors, detailing their justification and methods used.
McKinney, John O., McKinney, Kathleen G., Franiuk, Renae, and Schweitzer, John.  2006.  The college classroom as a community: Impact on student attitudes and learning.  College Teaching 54(3): 281-284


Considers the effect of creating a classroom community on student learning.  In this experiment, 

students with the highest sense of community showed the most improvement between course exams.
Meletiou-Mavrotheris, M., Lee, C., and Fouladi, RT.  2007.  Introductory statistics, college student attitudes and knowledge—a qualitative analysis of the impact of technology-based instruction.  International Journal of mathematical Education in Science and Technology  38(1):65-83


Examines how technology can influence student motivation, attitude and understanding in a statistics 

course.  Results showed that while students in technology-enriched sections of the course reported 

more enjoyment and better appreciation of technology in statistics, they did not have a deeper 

understanding of statistical applications when compared to students in a more traditional section.
Mentzer, Gale A., Cryan, Johnrobert, and Teclehaimanot, Berhane.  2007.  Two peas in a pod? A comparison of face-to-face and web-based classrooms.  Journal of Technology and Teacher Education 15(2):233-246


Compares student learning outcomes and student perceptions and satisfaction with online and 

traditional lecture sections of an early childhood education class.  While students had different 

experiences depending on the mode of course delivery, their learning outcomes were similar.  In 

general, online students had lower course satisfaction than did the traditional lecture students.

Mupinga, Davison, Nora, Robert T., and Yaw, Dorothy C.  2006.  The learning styles, expectations, and needs of online students.  College Teaching  54(1):185-189


Assesses the learning styles and expectations of students enrolled in online courses to determine how 

this information can be used to make these courses more effective.

National Leadership Council for Liberal Education and America’s Promise, Association of American Colleges and Universities.  2007.  College Learning for the New Global Century.  Washington, DC; Association of American Colleges and Universities.  Available online: http://www.aacu.org/advocacy/leap/ documents/GlobalCentury_final.pdf.  Accessed on May 3, 2007.


Addresses what American college students need to learn in their postsecondary education in order to 

be successful in the 21st century and a global world.  The article also suggests policies that institutions 

should adopt to provide what is necessary in a modern college education
Oblinger, Diana G. (ed.).  2006.  Learning Spaces.  Educause e-book.  Available online: http://www.educause. edu/LearningSpaces/10569.  Accessed May 29, 2007.


Presents theories and examples regaring the role of learning spaces (formal, informal, and virtual) and 

technology in student learning and how learning spaces can be used to foster a sense of community on 

campus.
Pascarella, Ernest T., Edison, Marcia, Nora, Amaury, Hagedorn, Linda S., and Terenzini, Patrick T.  1998.  Does community college attendance influence student’s educational plans?  Journal of College Student Development    39(2):179-193


Tests the validity of the claim that attending a community college lowers a student’s pre-college 

aspirations to earn a bachelor’s degree using data from the National Study of Student Learning project.  

They found that the level of pre-college goals and community college attendance lowered 

educational plans only among students who originally planned to earn a bachelor’s degree, not those 

who wanted a master’s degree or more.
Pascarella, Ernest T., Pierson, Christopher T., Wolniak, Gregory C., and Terenzini, Patrick T.  2004.  First-generation college students: Additional evidence on college experiences and outcomes.  Journal of Higher Education 75(3):249-284


Expands on previous research regarding cognitive development among first-generation students.  If 

they are able to persist beyond the first year, first-generation students tended to have only minor 

differences in cognitive gains compared to continuing-generation students.
Poirier, Christopher R. and Feldman, Robert S.  2004.  Teaching in cyberspace: Online versus traditional instruction using a waiting-list experimental design.  Teaching of Psychology 31(4)59-62


Relates an experiment in randomly assigning student to traditional and online sections of the same 

course.  Results showed that online students performed better on exams, felt that they had better 

instructor feedback, and rated their instructors higher than students in the traditional section.
Proctor, Briley E., Prevatt, Frances, Adams, Katherine, Hurst, Abigail, and Petsher, Yaacov.  2006.  Study skills profiles of normal-achieving and academically-struggling college students.  Journal of College Student Development 47(1):37-51


Examines the relationship between study skills among different groups (e.g., high/low GPA; identified 

disabilities; recorded academic difficulties).  Results revealed areas in which study skills were weak or 

strong for each group.  The authors discuss how this information can be used to help students. 

Salter, Daniel W.  2003.  Exploring the ‘chilly classroom’ phenomenon as interactions between psychological and environmental types.  Journal of College Student Development  44(1):110-121


Assesses the sensitivity of students to “chilly classrooms.” The authors explore the fit between classroom 

environment and learning style (e.g., feeler versus thinker).  Feeling students were more susceptible to 

classroom environment affecting performance, especially among feeling students who were female.  
Saville, Bryan K., Zinn, Tracy E. and Elliot, Marcus P.  2005.  Interteaching versus traditional methods of instruction: A preliminary analysis.  Teaching of Psychology  32(3):161-163


Discusses the effectiveness of  inter-teaching in which students engage in reciprocal instruction, tutoring, 


and collaborative learning.  

Schuh, J. H., & Kuh, G. D. (2005). Promoting student success: What department chairs can do (Occasional Paper No. 10). Bloomington, Indiana: Indiana University Center for Postsecondary Research.


Discusses the role of the department chair in improving student learning and success and presents ways 

in which department chairs can be more proactive.
Seifert, Tricia A., Pascarella, Ernest T., Colangelo, Nicholas, and Assouline, Susan.  2007.  The effects of honors program participation on experiences of good practices and learning outcomes.  Journal of College Student Development  48(1):57-74


Examines the effectiveness of honors programs.  Results of the study showed that honors students do 

indeed make larger cognitive gains than their peers who are not enrolled in such programs, though 

they reported having similar in-class and out-of-class experiences.

Sokolove, Phillip G., Arbach-Ad, Gili, and Fusco, Judith.  2003.  Student use of internet study rooms for out-of-class group study in introductory biology.  Journal of Science Education and Technology  12(2):105-113


Reports on the use of online, virtual study rooms for students in a traditional, face-to-face course.  

Students preferred meeting with study partners in person.
Sternberg, Robert J.  and Grigorenko, Elena L.  2002.  The theory of successful intelligence as a basis for instruction and assessment in higher education.  IN Halpern, Diane F. and Hakel, Milton D. (eds.): Applying the Science of Learning to University Teaching and Beyond.  New Directions for Teaching and Learning, No. 89.  San Francisco: Jossey-Bass, pp. 45-53.


Explores the idea of why some individuals do poorly in college but excel in life after graduation.  The 

authors conclude that the school’s teaching and assessment protocols did not match the inherent 

abilities of the students.  They offer ways in which instructors can improve success for such students.
Terenzini, Patrick T.  1999.  Research and practice in undergraduate education: And never the twain shall meet.  Higher Education 38:33-48


Discusses the disconnect between what educators know from research on how students learn and how 

instruction is actually done and what institutions can do to rectify it.
Tinnesz, Christine G., Ahuna, Kelly H., and Kiener, Michael.  2006.  Toward college success: Internalizing active and dynamic strategies.  College Teaching 54(4):302-306


Discusses a university program called Methods of Inquiry and its effectiveness.  The authors explored if 

students can be taught about different principles of learning and be able to apply them to their own 

learning.
Van Ast, John and Field, Dennis W.  2005.  Reflections of community college students regarding mentee/instructor teaching and learning effectiveness.  Community College Journal of Research and Practice  39(3):173-189

Presents information on the Community College Induction Mentoring program institutionalized in Iowa.  

It is a faculty development program that pairs new faculty with seasoned instructors.  Students of new 

hires who did or did not participate in this program were surveyed.  Results indicated that students 

perceived a higher quality of teaching and learning in courses where their instructors participated in the 

mentoring program.
Walker, Christopher O., Greene, Barbara A., and Mansell, Robert A.  2006.  Identification with academics, intrinsic/extrinsic motivation, and self-efficacy as predictors of cognitive engagement.  Learning and Individual Differences 16:1-12

Examines what factors may influence how a student becomes engaged with course materials, looking 


at identification with academics, self-esteem, self-motivation, and self-efficacy.  Whether or not a 


student was extrinsically motivated was able to predict shallow cognitive engagement, whereas the 


other factors were more variable.


Wankat, Phillip C., Felder, Richard M, Smith, Karl A., and Frank Oreovicz.  2002.  The scholarship of teaching and learning in engineering.  IN Huber, Mary Taylor and Monreale, Sherwyn P. (eds.): Disciplinary Styles in the Scholarship of Teaching and Learning: Exploring Common Ground.  Washington, DC: American Association for Higher Education, pp. 217-237.


Reviews the history of engineering education in the US, the development of scholarship in teaching and 

learning in the field, challenges its faces, and recommendations for future practice.
Whitt, E. J. (2005). Promoting student success: What student affairs can do (Occasional Paper No. 5). Bloomington, Indiana: Indiana University Center for Postsecondary Research.


Presents ways in which the office of student affairs can promote student success.  Initiatives used by 

other institutions are listed.
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