Report on the
Maricopa Community Colleges

w h

Governing Board’s
Goals and M easur es

November 2002 - REVISED

| s

MARICOPA
COMMUNITY

COLLEGES

Community Colleges

‘ Prepared by the Maricopa
and Maricopa Governance

Institutional Effectiveness Office



Report on the
Maricopa Community Colleges Governing Board’s Goals and Measures 2001-2002

Executive Summary

Purpose

This report reviews the performance of the Maricopa Community Colleges (MCCD) toward
achievement of the Governing Board's goals, which reflect the district mission components of
Transfer and General Education, Developmental Education, Workforce Development, Student
Development Services, Continuing/Community Education, Teacher Education, and Diversity. The
Maricopa Governing Board has directed that each of its goals be monitored on an annual basis
for the purpose of linking goals to financial planning, and of monitoring the Chancellor’'s executive
performance relative to the degree to which Board policies are fulfilled.

Major Findings: Are We Doing What We Say We Are Doing?

v' Yes. This report provides evidence that Maricopa Community Colleges, collectively and
individually, are devoted to learning and to ensuring that the public community has effective,
innovative, learner-centered, flexible, and life-long educational opportunities.

v Yes. The colleges monitor whether or not they are doing what they say they are doing, and
provide evidence that they use formal and informal feedback to revise and improve their
institutions.

I. University Transfer Education/General Education

Increasing numbers of students are using the Arizona General Education Curriculum (AGEC) and
“Transfer Pathway” options (ATP) to transfer to one of the three state universities, with ASU
as the primary university pipeline for MCCD students. By Fall 2001 students with MCCD credits
represented 49% of the undergraduate enrollment at Arizona State University (ASU), 21% at
Northern Arizona University (NAU), and 11% at the University of Arizona (U of A).

MCCD has partnered with the public universities and the other community colleges to provide
students with online access to information that will assist them to transfer credits earned at
the community colleges to the universities. The Arizona Course Applicability System (AZCAS) is
the online source for comprehensive information about the transfer process. Ninety-six percent
of the students who completed the AZCAS satisfaction survey agreed they would use the site
again and 94% said the information was helpful.

MCCD awarded 11,570 degrees and certificates in fiscal year 2001-02. Over the past six years,
the number of certificates awarded has increased by more than 200%; degrees have increased
by 21%.

MCCD continues to ensure that students will experience a seamless transfer to baccalaureate
degree institutions by establishing formal articulation agreements with private and public
institutions, including efforts with Historically Black Colleges and Universities and Hispanic
Serving Institutions. Agreements include guarantees of admission and block transfer of
coursework toward degrees; financial aid/scholarship opportunities and other student support
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services; and, requests for annual reports to measure the success of MCCD students. Future
reports to the Board will include data regarding these partnerships.

11. Developmental Education

Developmental education courses (courses below 100 level) emphasize fundamentals and basic
skills that are prerequisites to 100 level MCCD courses. Developmental courses account for just
over 9% of the Fall FTSE and 16% of the Fall headcount. Student success in moving from the
developmental courses to 100 level courses tends to vary by developmental area. Students in
three Developmental course sequences were followed for two years. Of students who began in
the Developmental Reading sequence, 19% of students in the most recent cohort had
successfully completed the first college level course in Reading within two years; of the students
in the Developmental Math and Developmental English courses, approximately 31-33% and 32-
36% enrolled in and successfully completed the first college level course in those subjects,
respectively, within two years.

111. Workforce Development

Student enrollments in occupational program courses have reached 269,000 (duplicated
headcount) the past two years. The majority of certificates are concentrated in personal and
miscellaneous services, which include specialized customer service training for business and
industry, in corrections/correctional administration, in a variety of health services fields such as
practical nursing, nurse assistant, and emergency medical technology, and in flight attendant
certification. AAS degrees have been awarded primarily in nursing, followed by management
information systems and police science. Certificates outnumber AAS degrees nearly 5:1.
Colleges also partner with area businesses to provide specialized training opportunities.

DES wage data suggest that completing vocational programs is associated with increased wages
and increased full time employment.

Colleges report high levels of satisfaction from students and employers in the various categories
of partnership programs based on survey responses and additional requests for training. Other
positive measurements cited include program completion rates, pass rates on certification tests,
enrollment growth, hiring rates, and starting wages.

Overall, the colleges suggest programs could be improved with increased student recruiting and
advisement, improved job-placement activities, and increased funding for these efforts.
Another common theme cited by several colleges was ensuring flexibility in responses to partner
needs. Examples include offering alternative delivery methods, such as delivery of services in
languages other than English, and providing rapid program responses to industry changes.
Further effort will be directed toward developing an improved system for tracking the
achievement of student goals.

1V. Student Development Services

Spring of 2002 served as the starting point for addressing issues specific to retention. In
March 2002, the Governing Board amended one of its goal statements for student development
services to include language that addresses retention. Initial discussions have begun in order to
establish consensus on a definition for retention. Other critical activities to be undertaken
include establishing appropriate monitoring measures, collecting data, and preparing a report
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that looks at retention from a district wide perspective. Preliminary information on retention
was gathered for this monitoring report, with a more comprehensive review on retention
scheduled for November 2003 reporting.

Programs and services are established at each college within MCCD to provide support and
guidance to students. Programs and services are provided to prospective students, such as high
school visits and re-entry services; enrolling students, such as advisement and placement testing;
assisting current students, such as counseling and day care; and transitioning students
completing programs, such as career and placement services and university transfer advisement.
Students have the opportunity to participate in varied clubs and activities to complement both
their learning and their personal interests.

The Deans of Student Services typically use the Noel-Levitz Student Satisfaction Inventory to
formally assess the aspects of their educational experience that students believe are most
important. Students at four colleges who were surveyed during the 2001-02 school year rated
these survey items as most important, regardless of college attended: classes are scheduled at
convenient times, quality of instruction, ability to register for desired classes with few
conflicts, safe campus, adequate and safe parking, variety of classes, and cost. At one college,
students added academic advising/counseling and concern for the individual to those aspects of
their educational experience that they believed to be most important. In general, students were
satisfied with their experiences with each of these. Feedback from students also is routinely
sought using surveys or focus groups and by requesting feedback from student groups. Colleges
are developing responses to feedback that will guide the development and implementation of new
policies and procedures in areas of concern to students.

The Maricopa Recruiter, the MCCD online job line, was replaced by the “Maricopa Career
Network” to offer expanded services to both students and employers.

V. Continuing/Community Education

The colleges routinely seek evaluation of their offerings from the participants, and use the
information to update classes and expand offerings to meet evolving community needs and
interests. Colleges conduct evaluations of their programs to determine satisfaction. Generally,
90% of students were satisfied or very satisfied with the continuing and community education
opportunities. Surveys of partners’ satisfaction with their community college partnership
indicate colleges met or exceeded expectations.

The most recent numbers from the Arizona Department of Education suggest that 34% of
Maricopa County high school graduates attend an MCCD college within one year of graduation.
This percent has not received final confirmation.

All colleges report full compliance with the requirements of R7-1-709 governing the offering of
community college courses in conjunction with area high schools. Over 11,000 students are
enrolled in dual enrollment courses through the colleges.

MCCD continues to respond to the continuing and community education needs of the public. The
colleges provide an ever-increasing array of opportunities for personal growth and development,
such as professional development, personal awareness, wellness and fitness, as well as
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opportunities in the arts, sports, and civic awareness. A growing range of opportunities exists
for our senior citizens. College facilities are available to the public.

V1. Diversity

A primary focus of the Diversity Advisory Council during this past year was to dialog about
diversity outcomes. The Council will take multiple steps to achieve desired outcomes in
Classroom Climate/Campus Environment, Student Outcomes related to diversity (i.e., curriculum)
and Workplace Diversity. These include establishing a clear institutional message on the
expectations for diversity; taking a collaborative approach to collecting information from
units/divisions that relates to the stated outcomes; obtaining consistent leadership commitment
at all campuses; and, being responsive to issues and conflicts that arise. The Council further
recommends providing diversity training to students through clubs, encouraging internships with
the Diversity Infusion Program, providing training for employees that deal directly with
students, and incorporating diversity training at college level and new employee orientations.
These efforts are directed toward shifting the focus from race and differences to one that
builds on mutual respect and equity.

VII. Teacher Education

The teacher education programs within MCCD have grown in the last three years. The education
course enrollment includes preservice and inservice training courses, early childhood courses,
education transfer and elective courses, and post baccalaureate courses. The total course
enrollments have increased 43% from the 1999-00 academic year. In addition, enrollments in
each of the three education transfer courses, taken by most teacher education students, have
increased by more than 100%.

All colleges have developed partnerships with surrounding K-12 districts, universities, or area
agencies to strengthen course offerings and programs to better serve their communities.
Several new flexible delivery courses and programs have been developed to increase the pipeline
for future teachers in Arizona. New projects like the statewide Associate Degree for
Elementary Education and the new Teacher Preparation Charter High School are also underway.

Establishing the systems for collecting shared data between MCCD and the public universities
will be an ongoing process. However, the data show that more than 65% of all students enrolled
in ASU Main’s College of Education during Fall 2001 have earned credits from the Maricopa
Community Colleges.

Summary: Monitoring Governing Board Goals and Measures

How Well Are We Doing?

v" The process of monitoring the Board Goals and Measures is evolving and requires the
clarification and refinement of standards and the development of new methods for
monitoring progress. Some of the monitoring questions cannot be answered definitively with
existing data. As an example, while a new system is in place to assist students with transfer
to baccalaureate institutions (AZCAS), the information needed to determine if goals have
been met is not readily accessible.
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v

Progress in MCCD's ability to capture the successes at the colleges is evident throughout the
reporting cycles.

What Could We Do Better?

v

In conjunction with the leadership councils, a) continue to provide assistance on the
clarification and refinement of the goals and measures; and b) refine the monitoring process
so that it includes a mechanism for using the information for program improvement.

Are There Things We Should Be Doing As Part of Institutional and System-Wide
Effectiveness?

v

Continue to provide multiple year (trend) data, where appropriate, to address monitoring
questions. This monitoring report made consistent use of multiple year data in the hopes
that it better captures the picture of MCCD and gives basis for improved analysis and
decision-making.

What Are the Next Steps?

v

v

Continue to engage in discussions with the Councils to establish priorities for program
development.

Review current Governing Board Goal statements and Measures and determine if updates and
revisions are appropriate.

Continue to encourage input from the college communities.

Inform the community about monitoring of the Governing Board Goals and Measures by
posting this report on the MCCD web site.

Encourage evaluation and feedback from MCCD’s community and partners.

Link the findings presented in this report to the strategic initiatives.
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Report on the
Maricopa Community Colleges Governing Board’'s Goals and Measures 2001-2002

Introduction

Governing Board Goals

Priority goals have been identified by the members of the Governing Board that relate to the
benefits the Maricopa Community Colleges (MCCD) offer its constituents (the people of
Maricopa County, students, the public and private sectors, universities, elementary and
secondary schools). These goals are being monitored for their present status and subsequent
improvements to ensure accountability. Programs, services, and activities that focus on global
issues and cultural perspectives, and that respect the diversity of opinions, life circumstances,
lifestyles, learning styles, values, and religions should be integrated throughout these goals and
assessed where appropriate.

Broad Goal Statement

As an educational institution devoted to learning, Maricopa Community Colleges exist in order
that the community might have effective, innovative, learner-centered, flexible and life-long
educational opportunities.

Purpose

This report reviews the performance of the Maricopa Community Colleges toward achievement
of the Governing Board's goals, which reflect the district mission components of Transfer and
General Education, Developmental Education, Workforce Development, Student Development
Services, Continuing/Community Education, Teacher Education, and Diversity. The Maricopa
Governing Board has directed that each of its goals be monitored on an annual basis for the
purpose of linking goals to financial planning and of monitoring the Chancellor’'s executive
performance relative to the degree to which Board policies are fulfilled.

Methodology

Data were retrieved using existing databases as much as possible, and through consultation with
and formal data collection from the Deans of Instruction, Deans of Student Services, Deans of
Occupational Education, the Institutional Research Council, and the District Offices of
Workforce Development, Student Development Services, and Teacher Education.

MCCD Demographics
Maricopa has one of the lowest tuition rates in the country ($43 per credit hour in fiscal year
2001-02) and an open admissions policy. MCCD also provides geographical access in the greater
Phoenix metropolitan area, as well as distance learning access for urban and rural areas at Rio
Salado College, the primary provider of Internet access courses for the district. A review of
the district demographics for Fall 2001 terms indicates the following:
The ethnic diversity of the MCCD student population exceeds the diversity of Maricopa
County (about 28% and 23% minority, respectively).
The age profile is as diverse as the age profile of the County, with persons of all ages
attending the colleges.
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Females (54%) outnumber males (42%) at the colleges.

MCCD students attend college primarily on a part time basis (78%).

The proportion of day to evening student headcount is 58% to 42%.

MCCD enrolled over 12,700 students under the age of 18 in FY 2001-02; this
represented 62% of students under 18 enrolled in community colleges in Arizona.

In Maricopa County, the most recent numbers from the Arizona Department of
Education suggest that 34% of high school students enrolled in MCCD colleges within one
year of graduation.

Progress on Goals and Outcomes

1. University Transfer Education/General Education

GOAL 1:

STUDENTS WHO TRANSFER TO A BACCALAUREATE DEGREE GRANTING INSTITUTION
WILL BE PREPARED TO SUCCESSFULLY ATTAIN THEIR EDUCATIONAL GOALS. THE
FOCUS 1S ON TRANSFER TO ARIZONA STATE UNIVERSITY (ASU), PRIMARY PIPELINE
FOR MARICOPA STUDENTS.

a. What number and percent of Arizona General Education Curriculum (AGEC) and
“transfer pathway” completers transfer to a baccalaureate degree granting institution
within 2 years of completing the program?

The table below shows the number of students who have completed the Arizona General
Education Curriculum (AGEC) or “Transfer Pathway” programs, as well as the number and percent
of those students who transferred to Arizona State University (ASU) within two years of
completing their program. The likelihood that completers of the program will transfer to ASU
appears to be increasing steadily. For students who completed at MCCD in 2000 or 2001, their
two-year period in which to enroll at ASU has not yet ended, so the numbers displayed in the
table below may be an underestimate of final enroliment. The two-year period for 2000
completers ends after Fall 2002. The two-year period for 2001 completers ends after Fall
2003.

Calendar Year of AGEC or “Transfer Pathway” Completion

AGEC and “Transfer Pathway”

Completers at MCCD 1996 1997 1998 | 1999 | 2000 2001
# Each Calendar Year 50 66 67 275 461 585

# Transferred to ASU within 2

Years of Completion 0 1 9 63 178" 184
% Transferred to ASU within 2

Years of Completion 0% 2% 13% | 23% | 39%" | 31%’

Note™: For students who completed at MCCD in 2000 or 2001, their 2-year period in which to enroll at ASU
has not yet ended, so the numbers displayed for these two years may be an underestimate of final
enrollment. The period for 2000 completers ends after Fall 2002. The period for 2001 completers ends after
Fall 2003. Data for enrollment at Northern Arizona University (NAU) and University of Arizona (U of A) were
not available.

Source: ASSIST Data Warehouse, September 2002. ASSIST is the abbreviation for the Arizona State
System for Information on Student Transfer.
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b. What percent of baccalaureate degree graduates have Maricopa Community College
transfer credit?

ASSIST contains information about the number of degrees awarded to students with MCCD
credits. It does not allow access to information about persons graduating at the universities
unless they have MCCD credits. So this measure cannot be addressed fully. The table that
follows shows the number of baccalaureate degrees awarded at each of the three state
universities since 1998-99, and the number and percent of awards with MCCD credits. Over half
of all bachelor’'s degrees at ASU are awarded to students with MCCD credits, and the proportion
fluctuates slightly. MCCD students also transfer to the two other state universities. The
number of degrees with MCCD credits has been accounting for 24%-25% of total awards at
NAU, and 13-14% at the U of A. Efforts will be made to refine ASSIST so that this measure
may be addressed more completely in the future.

University School Year
University 1998-99 1999-00 200001
ASU # of Baccalaureate Awards 7507 7940 7760
# Awards with MCCD Credits 4773 5154 5061
% Awards with MCCD Credits 64% 65% 65%
NAU # of Baccalaureate Awards 3041 2939 2867
# Awards with MCCD Credits 733 749 727
% Awards with MCCD Credits 24% 25% 25%
U of A # of Baccalaureate Awards 4854 4932 4922
# Awards with MCCD Credits 632 691 673
% Awards with MCCD Credits 13% 14% 14%

Notel: Data for the 2001-02 academic year are not yet available.
Note2: ASSIST is built and populated around an academic year. Previous queries identified only
recipients of degrees awarded in the semester in which students were enrolled (active students), not
recipients of degrees awarded once students were inactive (i.e., no longer enrolled). To capture a more
representative number of degree awards with MCCD credits, the numbers were regenerated using a
methodology that would include these additional students, thus there is an increase in the number of

awards previously reported.
Source: ASSIST Data Warehouse, September 2002.

The following table shows the breakdown for number of baccalaureate awards at each of the
three ASU campuses. The number of awards fluctuated at ASU Main and increased at ASU
West and ASU East.

ASU School Year
ASU Campus 199899 | 1999-00 | 2000-01
Main # of Baccalaureate Awards with MCCD Credits 3828 4007 3718
West # of Baccalaureate Awards with MCCD Credits 944 1039 1095
East # of Baccalaureate Awards with MCCD Credits 1 108 248

Notel: Data for the 2001-02 academic year are not yet available.

Note2: ASSIST is built and populated around an academic year. Previous queries identified only recipients of
degrees awarded in the semester in which students were enrolled (active students), not recipients of degrees
awarded once students were inactive (i.e., no longer enrolled). To capture a more representative number of degree
awards with MCCD credits, the numbers were regenerated using a methodology that would include these additional
students, thus there is an increase in the number of awards previously reported.

Source: ASSIST Data Warehouse, September 2002.
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c. What is the number of students who transfer community college credits 1-11, 12-23,
24-31, 32-47, 48-63, and 64+?

The following table shows the number of students with MCCD credits who have been enrolled
each fall at the three Arizona universities since 1996. The enrollment numbers at ASU grow
each year, and by Fall 2001, students with MCCD credits represented 49% of the undergraduate
enrollment. Thus nearly half of the undergraduate enrollment at ASU had MCCD credits. The
number of MCCD students transferring to ASU each fall has increased by roughly 1000 since
1998. At NAU, students with MCCD credits have represented 18%-21% of total undergraduate
enrollment since Fall 1996, and at U of A have represented 10%-11% of total undergraduate
enrollment since Fall 1996. ASU remains the primary university pipeline for MCCD students.

Number of Undergraduate Students with MCCD Credits
at the Arizona Universities Each Fall Term
University [ Number MCCD Credits Transferred | Fall96 | Fall97 | Fall98 | Fall99 | Fall00 | Fall 01
ASU 1-11 credits 3953 4452 4911 4847 5130 5370
12-23 credits 1957 2243 2549 2692 2764 2978
24-31 credits 1036 1180 1245 1282 1406 1453
32-47 credits 1940 2125 2252 2291 2325 2424
48-63 credits 3030 3217 3281 3463 3525 3713
64+ credits 4008 4102 3919 3670 3542 3638
Total 15924 17319 18157 18245 18692 19576
ASU Enrollment 35436 36848 36792 37946 38444 | 40341
% with MCCD Credits 45% 47% 49% 48% 49% 49%
NAU 1-11 credits 929 1031 1090 1156 1143 1125
12-23 credits 499 567 571 557 563 547
24-31credits 260 229 226 260 278 300
32-47 credits 382 376 375 346 345 396
48-63 credits 320 320 305 303 316 332
64+ credits 239 225 231 218 211 206
Total 2629 2748 2798 2840 2856 2906
NAU Enrollment 14250 | 14058 | 13906 | 13947 | 13905 | 13740
% with MCCD Credits 18% 20% 20% 20% 21% 21%
Uof A 1-11 credits 1349 1423 1381 1401 1347 1491
12-23 credits 440 528 565 573 551 608
24-31 credits 153 172 196 206 246 271
32-47 credits 189 227 239 238 252 297
48-63 credits 167 149 136 131 129 152
64+ credits 112 121 111 103 88 73
Total 2410 2620 2628 2652 2613 2892
U of A Enrollment 25293 25617 26157 26258 26404 | 27532
% with MCCD Credits 10% 10% 10% 10% 10% 11%

Source: ASSIST Data Warehouse, September 2002.
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d. What is the average GPA of transfer students by university college compared to the
average GPA of native students at comparable credit levels who have completed 24
community college credits, a 35 credit AGEC, and an associate’s degree?

MCCD does not have permission to access information about non-MCCD students through
ASSIST, so this measure could not be answered directly. However, the ASU Office of
Institutional Analysis compared the average GPA's of MCCD transfer students and native-ASU
students. The comparisons were made at two levels: one between MCCD students and native-
ASU students with 24-64 transfer credit hours, and the second between MCCD transfer and
native-ASU students with 56-64 credit hours. These were the ranges ASU chose to include and
do not directly correspond to the levels presented in this report in the immediately preceding
section. Average GPA's for coursework from Fall 2000 through Summer 2001 were reviewed.
For the students with 24-64 hours, the native-ASU group's average GPA was 2.90 (N=3990) and
the MCCD transfer group’s GPA was 2.63 (N=802). For the students with 56-64 credit hours,
the native-ASU group’s average GPA was 3.07 (N=785) and the MCCD transfer group’s average
GPA was 2.79 (N=307). In both comparisons, the native-ASU students’ GPA was higher than
that of the MCCD transfer students. Perhaps the native ASU students were better acclimated
to the university environment, since they had attended longer than the MCCD transfer students.

e. What is the total number of new Maricopa students attending state universities
annually?

Given the way the universities label student data in ASSIST, two tables of data are provided to
address this measure. The first table shows the total number of MCCD students entering the
three state universities as either New Transfer or New Freshmen each academic year. The
second table shows only the total number of MCCD students entering as New Non-Degree
Seeking each academic year. Once New Non-Degree Seeking students declare a major area of
study, they are relabeled as New Transfers. Thus, the first table, by itself, under represents
the new transfer enrollment. Yet the two tables together would inflate the numbers. MCCD is
unable through ASSIST to determine when students change status at the present time.

The table of New Transfer and New Freshmen shows that during the 2001-02 academic year,
over 7,600 students with MCCD credits enrolled as new freshmen or new transfers at the three
Arizona universities. More than 5,800 students with MCCD credits enrolled as new freshmen or
new transfers at ASU, 881 at NAU, and 842 at U of A in the 2001-02 academic year. The
general trend is one of increasing enrollments at ASU, recent increases at U of A and
fluctuating enrollments at NAU over the six years.

Number of New Transfers and New Freshmen with MCCD Credits at the
Arizona Universities

University 1996-97 1997-98 1998-99 1999-00 200001 200102
ASU Total 4700 5255 5255 5617 5565 5880
Main 3795 4219 4211 4413 4116 4212
West 905 1036 1044 1204 1184 1354
East 265 314
NAU 904 816 788 853 894 881
Uof A 647 636 591 611 665 842

Source: ASSIST Data Warehouse, October 2002.
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While the numbers in the second table are small, they add to the picture of transfer information
about MCCD students. The ASSIST staff may wish to better refine the methods for labeling
new students at the universities so that MCCD can obtain a more accurate count of the number
of student transfers through the ASSIST data warehouse.

Number of New Non-Degree Seeking Students with MCCD Credits at the
Arizona Universities

University 1996-97 1997-98 1998-99 1999-00 2000-01 200102

ASU Total 55 68 88 76 72 60
Main 42 55 65 65 59 48
West 13 13 23 11 12 11
East 1

NAU 14 17 16 36 30

Uof A 13 7 6 1 13

Source: ASSIST Data Warehouse, October 2002.

f. How do these measures compare to Adelman’s and other national statistics regarding
community college transfers?

One feature of the MCCD-Arizona universities student transfers is the fact that MCCD and the
state universities allow open transfers. Students are free to attend one or both types of
institutions simultaneously or go back and forth from one semester to the next. As ASSIST
refines the types of data available, MCCD can begin to compare its results with those of other
college transfer processes.

GOAL 2:

STUDENTS WILL DEMONSTRATE POST-SECONDARY COMPETENCIES IN
COMMUNICATION (WRITING, SPEAKING, LISTENING), READING, THE HUMANITIES,
SCIENCE, CRITICAL THINKING, PROBLEM SOLVING, COMPUTER AND INFORMATION
LITERACY AND MATHEMATICS.

This goal was monitored in Report on the Maricopa Community College District Governing Board's
Goal on Post-Secondary Student Competencies, February 2002.

GOAL 3:
STUDENTS WILL EXPERIENCE A SEAMLESS TRANSFER TO BACCALAUREATE DEGREE
TRANSFER INSTITUTIONS.

a. What is the number of students who transfer with an AGEC or pathway degree without
loss of credit?

Currently MCCD uses the Arizona State System for Information on Student Transfer (ASSIST)
data warehouse to track its students as they transfer to a baccalaureate degree institution. At
the present, this system does not contain any data about students’ loss of credits.

b. What is student evidence of satisfaction with the transfer process?

MCCD has partnered with the three public universities and the other community colleges to
provide students with online access to information that will assist them to transfer credits
earned at the community colleges to the universities. The Arizona Course Applicability System
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(AZCAS) is the online source for comprehensive information about the transfer process,
including links to an ombudsman at each of the three universities who will assist students with
their “loss of credit” problems. This popular site is accessed 12,000 times per day and 8,292
student accounts have been created since the site became fully operational in Summer 2000.
Students who access the site are invited to complete a satisfaction survey. This year to date,
277 students have completed surveys; 96% agreed they would use the site again and 94% said
the information was helpful. Seventy-three percent of the students who completed the survey
were community college students.

The Academic Advising Articulation Task Force continues to explore ways to appropriately
assess student satisfaction with the transfer process. For example, the satisfaction survey
does not ask specific questions about the students’ transfer experience. Their discussions may
generate more specific information to address this measure in the future.

c. What is the evaluative report on the MCCD Course Applicability System (CAS)
Implementation Project, a project designed to improve the advisement and transfer
articulation process?

No public statement has been issued about the CAS Project to date. For the present, evaluative
comments are made informally and communicated among members of the working groups and
oversight committees. No formal evaluation report is planned at this time. This is an area the
MCCD representatives to the CAS Project may wish to address in the future.

GOAL 4:
STUDENTS WILL SUCCESSFULLY COMPLETE CERTIFICATE PROGRAMS AND
ASSOCIATE DEGREE PROGRAMS.

a. What is the number of completed certificate or associate degrees in a given year?
The number of certificates and associate degrees awarded each of the last six years is
displayed in the following table. The number of certificates awarded has exceeded the number
of associate degrees since FY 1997-98. Over the last six years, the number of certificates
awarded has increased by more than 200%; degrees have increased by 21%.

Number of Awards Each Fiscal Year
Awards 199697 | 199798 199899 1999-00 200001 200102
Total Awards 6884 10856 9759 10773 14250 11570
Total Degrees 3538 3495 3769 3958 4078 4287
Total Certificates 3346 7361 5990 6815 10172 7283
Degrees as % of
Total Awards 51% 32% 39% 37% 29% 37%
Certificates as % of
Total Awards 49% 68% 61% 63% 71% 63%

Table Continues...
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Number of Awards Each Fiscal Year
Awards 199697 | 199798 1998-99 1999-00 200001 200102
Degrees
AA 1425 1533 1780 1635 1312 900
AAS 1384 1297 1291 1447 1385 1516
ABus - - - 8 35 53
AGS 659 647 682 781 1076 1402
AS 70 18 15 16 15 28
ATP - - 1 71 255 388
Certificates
1-15 Credit Hours 1134 3864 3201 3677 4155 3414
16-30 796 2289 1645 1579 1824 1911
31-45 1310 1126 1068 1403 3980 1532
46+ 106 82 76 56 213 426
Total 3346 7361 5990 6815 10172 7283

Source: IR Data Warehouse, October 1, 2002. Awards reported by “Date Received”.

Summary/Implications: University Transfer Education/General Education

Increasing numbers of students are using the AGEC and “Transfer Pathway” options (ATP) to
transfer to one of the three state universities, with ASU as the primary university pipeline for
MCCD students. By Fall 2001 students with MCCD credits represented 49% of the
undergraduate enrollment at ASU, 21% at NAU, and 11% at the U of A.

MCCD has partnered with the public universities and the other community colleges to provide
students with online access to information that will assist them to transfer credits earned at
the community colleges to the universities. The Arizona Course Applicability System (AZCAS) is
the online source for comprehensive information about the transfer process. Ninety-six percent
of the students who completed the AZCAS satisfaction survey agreed they would use the site
again and 94% said the information was helpful.

MCCD awarded 11,570 degrees and certificates in FY 2001-02. Over the past six years, the
number of certificates awarded has increased by more than 200%; degrees have increased by
21%.

MCCD continues to ensure that students will experience a seamless transfer to baccalaureate
degree institutions by establishing formal articulation agreements with private and public
institutions, including efforts with Historically Black Colleges and Universities and Hispanic
Serving Institutions. Agreements include guarantees of admission and block transfer of
coursework toward degrees; financial aid/scholarship opportunities and other student support
services; and, requests for annual reports to measure the success of MCCD students. Future
reports to the Board will include data regarding these partnerships.
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I11. Developmental Education

GOAL 1:
STUDENTS DEMONSTRATE COMPETENCIES IN COURSES BELOW 100 LEVEL (READING,

ENGLISH, MATHEMATICS), WHICH PREPARE THEM FOR SUCCESS IN COLLEGE LEVEL
COURSES.

a. Do students successfully complete courses (C or better) in developmental education
(courses below 100 level)? Do they successfully complete (C or better) a subsequent
related course within 2 years of completing the developmental course?

Developmental courses emphasize fundamentals and basic skills that are prerequisites to 100
level MCCD courses. Students may be placed into developmental education courses (courses
below 100 level) based on their placement test scores. These courses account for over 9% of
the Fall FTSE and represent approximately 16% of the Fall headcount. The following table
shows the enrollments in Developmental Education courses over the last four fall terms.

Enroliments in
Developmental Courses Number of Courses
(Below 100 Level in Completed With Successful Course
Term Reading, English, Math) AB,C,P Completion Rate
Fall 1998 18,489 11,167 60%
Fall 1999 19,145 11,502 60%
Fall 2000 20,428 12,486 61%
Fall 2001 21,227 13,069 62%

Source: IR Data Warehouse, October 3, 2002.

b. What is the number and percentage of developmental education completers who
successfully complete (grade of C or better) a subsequent related course within two years
of completing the developmental course? (Courses will be tracked in reading, English, and
mathematics).

Demographic Profile of Fall Developmental Education Cohorts
The demographic profile of cohorts of students in Fall 2001 indicates some differences as well
as some similarities between the students enrolled in developmental courses and the overall
student population at MCCD.
The proportion of males and females enrolled in Developmental Education courses differs
somewhat from that of the general MCCD student population: 41% male, 56% female,
4-5% no response in the Developmental courses, compared with 42% male, 54% female,
4% no response in the general MCCD population. Typically, males are over-represented in
the Developmental Education course enrollments.
Students enrolled in the Developmental Education courses are younger than the MCCD
student population as a whole. Sixty -four percent of the students in Developmental
Education courses were younger than 25 years of age compared with 53% of students in
the general MCCD population. Further, 40% were younger than 20 years compared with
28% in the general MCCD population. Ten percent of students in Developmental
Education were age 40 or older.
Part time and full time enroliments are similar: 76% part time/24% full time for
Developmental Education students and 78% part time/22% full time for MCCD students.
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Hispanic and white students each comprise 38% of the students in Developmental
Education courses. Hispanic students comprise 17% of the MCCD student body as a
whole and whites 61% of all MCCD students. Percentages of students in the American
Indian, Asian, and Black ethnic groups are slightly higher in the Developmental Education
courses compared with the MCCD student body as a whole.

Monitoring of Developmental Course Completers

The following presentation considers three developmental course sequences - Reading, English,
and Math. Each begins with the course into which the majority of students in Developmental
Education are placed based on their placement test scores and then follows successive fall
cohorts of students enrolled in this course to determine how many students enrolled in and
successfully completed the first 100 level course or the next 100 level course in the sequence
(for Math) within the next two years.

Reading Sequence: RDG091=» CRE101

RDGO091 - College Reading Skills 1, is designed to improve basic reading and study skills,
vocabulary and comprehension skills. These are the prerequisite competencies for successful
completion of CRE101 - Critical and Evaluative Reading.

Students who enrolled in Developmental Reading RDGO091 in the fall terms 1995 through 1999
were followed for two years after course completion to determine if they had enrolled in and
passed CRE101. The table that follows shows information about five cohorts. Here are a few
facts about the Fall 1999 cohort, the most recent that has had a full two-year window in which
to enroll in CRE101:
66% of students in the most recent cohort, Fall 1999, successfully completed RDG091.
37% of RDG091 completers from the most recent cohort, Fall 1999, enrolled in CRE101
within two years.
19% of students of the Fall 1999 cohort students successfully completed CRE101 within
two years of completing RDG091. This proportion has been decreasing slightly for the
last five years. Further investigation revealed that at the end of three years, 24% of
students had passed CRE101. The typical pass rate in CRE101 for all students was 71%
during the same years.

Cohort: Students Who Students Who Complete
Students Students Who Complete RDG091 with RDGO091 and CRE101
Enrolled in Complete RDG091 A,B,C,P and Enroll in with A,B,C,P Within 2
Term RDGO091 with A,B,C,P CRE101 Within 2 Years Years
Fall 1995 1606 1071 607 470
67% 57% 29%
Fall 1996 1507 943 555 407
63% 59% 27%
Fall 1997 1521 989 527 398
65% 53% 26%
Fall 1998 1584 1041 476 347
66% 46% 22%
Fall 1999 1513 995 364 283
66% 37% 19%

Source: IR Data Warehouse, September 2002.
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English Sequence: ENGO71 = ENG101

ENGO71 - Fundamentals of Writing, emphasizes the fundamentals of sentence, paragraph, and
multi -paragraph structure, which are prerequisite skills for successful completion of ENG101 -
First Year Composition.

Students who enrolled in Developmental English ENGO71 were followed for two years after
course completion to determine if they had enrolled in and passed ENG101. The table that
follows shows information about five cohorts of students. Here are a few facts about the Fall
1999 cohort, the most recent cohort that has had a full two-year window in which to enroll in
CRE101:

59% of students in the Fall 1999 cohort successfully completed ENGO71.

79% of the students in the Fall 1999 cohort who successfully completed ENGO71

enrolled in ENG101 within two years. This has increased slightly over prior years.

36% of students in the Fall 1999 cohort successfully completed ENG101 within two years

of completing ENGO71. This proportion has increased slightly over the last five years.

Students Who
Cohort: Complete ENGO71 with | Students Who Complete
Students Students Who A,B,C,P and Enroll in ENGO071 and ENG101
Enrolled in Complete ENGO071 ENG101 Within 2 with A,B,C,P Within 2
Term ENGO071 with A,B,C,P Years Years
Fall 1995 2254 1349 1044 714
60% 77% 32%
Fall 1996 2111 1303 999 727
62% 7% 34%
Fall 1997 2150 1311 965 704
61% 74% 33%
Fall 1998 2183 1389 1068 775
64% 77% 36%
Fall 1999 2182 1298 1021 776
59% 79% 36%

Source: IR Data Warehouse, September 2002.

Math Sequence: MAT120,121 or 122 < MAT142,150,151 or 152

MAT120,121 or 122 - Intermediate Algebra, focus on algebraic operations that are prerequisite
for courses in the beginning College Mathematics and Algebra sequence (MAT142,150,151 or
152).

Students who enrolled in one of the Developmental Math courses MAT120, 121 or 122 were
followed for two years after course completion to determine if they had enrolled in and passed
any one of the first courses in the College Mathematics and Algebra sequence MAT142, 150, 151
or 152. The table that follows shows information about five cohorts. The Fall 1999 cohort, the
most recent cohort that has had a full two-year window in which to enroll in MAT142, 150,151 or
152 is highlighted below.

53% of students in the most recent cohort, Fall 1999, successfully completed either

MAT120, 121 or 122.
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77% of the students in the most recent cohort, Fall 1999, who successfully completed
MAT120, 121 or 122 enrolled in MAT142, 150, 151, or 152 within two years. This percent

has been increasing for the past five years.

33% of students in the Fall 1999 cohort successfully completed MAT142,150 or 151, or
152 within two years of completing MAT120, 121 or 122. This percent has increased
slightly for the last five years.

Note: Intermediate Algebra, MAT120, 121 or 122, draws a high enrollment. Upon successful
completion, these students enroll in the College Mathematics and Algebra sequence. Thus,

this sequence is the focus in this year's report.

Students Who Students Who
Complete Complete

Cohort: Students Who MAT120,121,122 with MAT120,121,122 and

Students Complete A,B,C,P and Enroll in MAT142,150,151,152

Enrolled in MAT120,121,122 MAT142,150,151,152 with A,B,C,P Within 2
Term MAT120,121,122 with A,B,C,P Within 2 Years Years
Fall 1995 5634 3135 2330 1770
56% 74% 31%
Fall 1996 5384 2931 2267 1738
54% 77% 32%
Fall 1997 5416 2870 2192 1738
53% 76% 32%
Fall 1998 5709 3006 2342 1829
53% 78% 32%
Fall 1999 5854 3121 2395 1922
53% 77% 33%

Source: IR Data Warehouse, September 2002.

Summary/ Implications: Developmental Education

Developmental education courses (courses below 100 level) emphasize fundamentals and basic
skills that are prerequisites to 100 level MCCD courses. Developmental courses account for just
over 9% of the Fall FTSE and 16% of the Fall headcount. Student success in moving from the
developmental courses to 100 level courses tends to vary by developmental area. Students in
three Developmental course sequences were followed for two years. Of students who began in
the Developmental Reading sequence, 19% of students in the most recent cohort had
successfully completed the first college level course in Reading within two years; of the students
in the Developmental Math and Developmental English courses, approximately 31-33% and 32-
36% enrolled in and successfully completed the first college level course in those subjects,
respectively, within two years.
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111. Workforce Development

GOAL 1:
STUDENTS COMPLETE OCCUPATIONAL PROGRAMS AND COURSES WITH SKILLS
SOUGHT BY THEMSELVES OR EMPLOYERS.

a. What is the annual student enrollment in occupational courses?

Student enrollments in occupational program courses have reached the 269,000 level the past
two years. This is a duplicated headcount, since students may be enrolled in more than one
occupational course during the same term. The rate of successful course completion is 79-80%.

Number of Successful
Enroliments in Completions Percent of Successful
Fiscal Year Occupational Courses (A,B,C,P) Completions
199697 203899 158024 78%
1997-98 210193 166895 79%
199899 245986 199005 81%
1999-00 261804 209961 80%
200001 275727 217069 79%
2001-02 269044 215031 80%

Source: IR Data Warehouse, with year defined as Summer Il, Fall, Spring, and Summer .
Enrollments were counted at end-of-term, and include students who withdrew during the term.

b. What is the number of completed certificates and/or AAS degrees in a given year?
During FY 2001-02, MCCD awarded 1516 AAS degrees and 7283 certificates. This is an increase
of slightly over 100 in the number of degrees but a decrease of roughly 2800 certificates. The
drop can be attributed to a decrease in one college’'s awards in their out-of-state law
enforcement technology program as well as a decrease in the number of students completing the
airline operations program following the events of September 11, 2001. The top ten certificate
programs requiring 1-30 credits and 30 or more credits are shown in the following two tables.
The third table shows the top ten AAS Degree programs. These occupational areas are of most
interest to students and may have the most employment opportunities.

Top Ten Certificate Programs Requiring Number of Awards
Rank CIP Code 1-30 Hours FY2001-02

1 129999 | Personal & Miscellaneous Service® 1217
2 430102 | Corrections/Correctional Administration 831
3 511613 | Practical Nurse (L.P.N. Training) 499
4 510904 | Emergency Medical Technology/Technician 472
5 490106 | Flight Attendant 429
6 511614 | Nurse Assistant/Aide 311
7 521204 | Bus. Systems Networking & Telecommunications 203
8 521201 | Mgmt. Information Systems & Business Data Processing 172
9 130499 | Education Administration and Supervision, Other 168
10 430106 | Forensic Technology/Technician 129

Total for Top 10 Certificates 4431

* Program includes customer service training for a variety of specific fields, such as credit card service, utilities,
and human services.
Source: IR Data Warehouse, October 10, 2002.
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Top Ten Certificate Programs Requiring Number of Awards
Rank CIP Code 30 or More Hours FY2001-02
1 430107 |Law Enforcement/Police Science 1081
2 511613 | Practical Nurse (L.P.N. Training) 291
3 521201 | Mgmt. Information Systems & Business Data Processing 58
4 460201 | Carpenter 52
5 200401 | Institutional Food Workers & Administrators, Gen. 49
6 511614 | Nurse Assistant/Aide 47
7 510205 | Sign Language Interpreter 46
8 470607 | Aircraft Mechanic/Tech., Airframe 36
9 460302 [ Electrician 31
10 479999 | Mechanics & Repairers 31
Total for Top 10 Certificates 1722

Source: IR Data Warehouse, October 10, 2002.

Number of Awards
Rank CIP Code Top Ten AAS Degree Programs FY2001-02

1 511601 |[Nursing (R.N. Training) 355
2 521201 |Mgmt. Information Systems & Business Data Proc., Gen. 95
3 430107 |Law Enforcement/Police Science 94
4 430203 |Fire Science/Firefighting 70
5 521204 |Bus. Systems Networking & Telecommunications 67
6 510602 |[Dental Hygienist 56
7 040501 |Interior Architecture 53
8 470604 | Auto/Automotive Mechanic/Tech. 46
9 150303 |Electrical, Elctrnc. & Comm. Engin. Tchnlgy./Tchncn. 34
10 129999 |Personal & Miscellaneous Service 33

Total AAS Degrees Awarded 903

Source: IR Data Warehouse, October 10, 2002.

c. What is the evidence of student satisfaction with completion of the goal to achieve

workforce sills?

Direct feedback from students, in the form of evaluations and surveys, is the most common
method used to assess student satisfaction with their occupational programs. Many of the
colleges reported high levels of satisfaction from students. Other positive measures include
program completion rates, pass rates on certification tests, enrollment growth, hiring rates and

starting wages.
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d. What is the percent of occupational program students employed in the State of Arizona
within 3 years of entry into the community college? e. What is the evidence of wage
increase (mean or percentage increase) and employment status over time?

This discussion focuses on the employment and wage status of 3,536 students who completed
vocational programs at Arizona community colleges during FY 1999-00 (Carl Perkins 111
completers cohort). The student files, submitted by colleges in Arizona to the Arizona
Department of Economic Security (DES), were populated with wage data from the DES
Unemployment Insurance Base Period Wage database. All personal identifiers, including name of
college attended, were removed and the files were returned to MCCD. Since MCCD students
could not be identified separately, all Arizona community college students are addressed in this
discussion, which covers the second year of Carl Perkins 111 implementation.

Some limitations in the Carl Perkins 111 study include:
The DES Unemployment Insurance Base Period Wage database only contains wage
information for companies doing business in Arizona that are guided by unemployment
insurance law.
Only students who were in the Arizona labor force are included.
The quarterly wage of $3,750 (equivalent to an annual wage of $15,000) was used as an
indicator of full employment, and a $0 quarterly wage as an indicator of not in the
workforce.
Students with $0 quarterly wage were removed from calculating average wages for the
respective gquarters.
Ten outliers were excluded from calculations. These were extremely high wages that did
not continue into subsequent quarters suggesting possible movement out of these jobs.

Attending college tends to be associated with an increase in wages over a given period of time
for this cohort of students, which comprised 58% females. Over 40% of this cohort completed
an Associate in Applied Science degree, while another 40% completed certificates (primarily
certificates of 1-15 hours, followed by 16-30 hours, and then certificates of 31-45 hours).

For students who completed a vocational program at an Arizona community college in FY 1999-00
the full employment rate increased from 27% at quarter 1 of 1998 to 53% at quarter 2 of 2001,
an increase of 98% over a period of 14 quarters. Upon completion or nearing completion of a
vocational program, over 50% of the program completers are in full employment and earning at
least $3,750 each quarter. This